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ART CURRICULUM STATEMENT

1.
EVALUATION CRITERIA

· Art, craft and design in schools should provide opportunity for pupils and students to have access to a range of processes, methods and techniques, to develop an awareness of male and female makers from a wide variety of times and cultures, to become familiar with applying the visual and tactile elements to their work, and to consider a range of stimulating topics.
· Pupils and students should have opportunity to develop their skills of observation through first hand acquaintance with objects and artefacts from the natural and made world.
· Investigation and experimentation of ideas and with materials should be evident in how pupils and students make progress in skill and confidence in their work.
· Opportunity to express ideas about the world in which we live and the world of fantasy should be available to all learners.
· Pupils and students should have the opportunity to see how art, craft and design has made significant contributions to the world in which we live from earlier times to the present day in both sacred and secular terms, and as an area which contributes to learning in a wider framework.
· All learners should have the opportunity to develop and a confidence to express considered opinions about their own work and the work of others, both in written and aural terms.
· All planned work should have clearly stated learning objectives, most of which will be of direct consequence to the accurate assessment of their work.
· The creative work of children and students should be well displayed throughout the school and whenever possible in combination with the initial stimulus and with clear annotation of the project.
· All materials and furnishings should be of reasonable quality and quantity, and be well maintained and presented in order to inculcate a respect for all things concerned with subject.
2.
RATIONALE
Art is generally delivered through the Fine Arts (painting, drawing, collage, sculpture and printmaking), and the Applied Arts (ceramics, textiles, photography, graphics and ICT).  It can be addressed through the broad title of Visual Arts, which contains within is strong elements of Craft and Design study.

Pupils in the world today learn as much through visual images as they do through words.  The understanding and use of visually communicated information, gathered from a wide range of sources, has become a basic skill.

Pupils need to learn that pictures and symbols can have several meanings, and that different interpretations of them are possible in a modern society and a multi-cultural world.

Understanding art is the path towards the visual literacy which every citizen needs in order to maximise awareness and appreciation of the world we inhabit in order to live effectively and productively.

The place of art within the whole curriculum

Art delivers both a practical and an academic element to the curriculum through the processes of development towards the making of objects and artefacts which have within them strong aesthetic qualities.  There is also a critical, historical and contextual element to the work that should be fully integrated into the practical delivery of the subject.

The study not only offers a technical and aesthetic element to the whole curriculum but also opportunity for pupils to respond in a personal and unique way to the natural and manufactured environment.  It creates opportunity for expression and imagination in the handling of images, tools and materials.  Through the study of images and artefacts from different historical periods and cultures, art encourages an awareness beyond a Western dimension.

Art offers equal opportunity to pupils of both sexes through a range of appropriate two and three dimensional experiences.  The stimulus for developing images is invariably neutral in origin and mainly pupil centred.  It offers opportunity to achieve success at every intellectual level through a wide variety of materials, processes and contexts.

Aims of the study of art

· develop pupils’ aesthetic sensibilities and enable them to make informed judgements about art;

· develop particular creative and technical skills so that ideas can be investigated and artefacts produced;

· develop pupils’ capacity for imaginative and original thought and experimentation;

· develop pupils’ capacity to learn about and to observe the world in which they live;

· develop pupils’ design capability;

· develop pupils’ ability to articulate and to communicate ideas, opinions and feelings about their own work and that of others;

· enable pupils to become visually literate: to use and understand art as a form of visual and tactile communication, and to have confidence in reading and evaluating visual images and artefacts;

· enable pupils to develop an understanding of the language of art through the systematic introduction of the visual elements;

· develop pupils’ ability to understand and value the contribution made by artists, craftworkers and designers and to respond thoughtfully critically and imaginatively to ideas, images and objects of many kinds and from many cultures, and in the broad context of contemporary society.

Objectives and the Programmes of Study developed from such aims ought to have some considered form of continuity and progression, the whole being designed to take place across and within each Key Stage.  It is important to build upon previously learned skills and experiences.  Pupils should be allowed to respond to interesting stimuli in a variety of practical methods, and also through discussion of their own and others work.  This framework ought to create the possibility of differentiation in the planned activities for pupils and students with differing potential.

Objectives in the study of art

In relation to the stated aims, the practice of art should:-

· introduce a range of two and three dimensional art, craft and design activities in a systematic way which encourages confidence and progression in both understanding and skill;

· provide opportunity for creative responses to a variety of starting points, and to encourage selection and control of appropriate tools and materials;

· allow time and space for experimenting with materials and ideas in a creative environment;

· encourage skills of observation and recording from a variety of natural and made sources and to understand how such skills are applied in a variety of contexts;

· create opportunity to address design issues from concept to realisation through appropriate challenges;

· recognise and use the visual and tactile elements in carrying out a range of clearly targeted and appropriately resources tasks;

· consider works of art, craft and design from a wide range of times and cultures, and where possible relate them to practical activities and other forms of informed response;

· provide opportunity to discuss and review their own work and that of others, which can include aspects of evaluation and assessment where appropriate.

3.
EFFECTIVE TEACHING AND LEARNING WITHIN ART

As they grow older, pupils move through distinctive approaches to art.  What we can expect them to achieve depends upon their age and their cognitive development.  In evaluating progress teachers will need to be sensitive to, and informed about, children’s development.  In every phase of their development, pupils select from a range of modes through which to express themselves or represent their experiences.  The priorities which pupils attach to some kinds of information over others change with age, as does their ability to control media and realise their intentions.

The changes in the modes of expression and representation which pupils use reflect the changes in the kinds of knowledge they are seeking.  Each mode is not a deficient version of some later, superior mode, but is essential for pupils at a particular stage in their individual development.  Pupils go beyond outward appearance when they represent and interpret people and objects in the world around them.  They do not have the same inhibitions as adults when encouraged to experiment with materials.

Curriculum Continuity and Progression

An art curriculum should ensure common aims are established and that a consistency of practice across the Key Stages of education exists.  Progression between phases should be effective where pupils’ previous experiences in art is clearly documented and built upon.  Good communication between Key Stages and schools is crucial for the effective transition of pupils from one phase to the next.

Equality of Opportunity

Gender

Gender issues are invariably handled pragmatically.  In adopting a questioning approach to the world of images, the issue of stereotyping will inevitably be addressed.  As recorders, analysts and interpreters of the real and imagined world, pupils acknowledge the creative potential of the individual.  It is important when planning programmes of study to recognise the creative contribution of men and women.  Themes, topics and subjects should be neutral in nature.

Race

We live-in a culturally pluralist society, and a more conscious acceptance of multi-ethnic influences upon society leads to increased tolerance of understanding.  By breaking away from the Eurocentric emphasis of many art teaching traditions, and by using ethnically diverse materials, teachers can enrich the artistic experience and development of all their pupils.

Cultural awareness through studies of the art and craft of different countries is a powerful vehicle to promoting a better understanding.  Contemporary culture is infused with multi-cultural elements in food, fashion, art, music, ornament and architecture.  Access to the art and artefacts of other cultures and a recognition of their contributions to our own culture should promote a value and understanding.

Special Educational Needs

All children and young people are able to engage in most art activities.  Although their levels of ability and understanding may vary considerably.  And their works may show a wide range of interpretations, all works should be regarded as an expression of thoughts and feelings.

If the integrity of self-expression is recognised, if teachers hold appropriate expectations of pupils, and if an atmosphere of stimulation, support and appreciation is established in the classroom, art can promote the growth of confidence and self esteem and do much to develop and refine individual motor skills and manual dexterity.

Continuity is achieved by considering the issues running through the planning structure in any one of the following ways:-

· Material/Method/Technique/(Skill)

Constant engagement with any material will signal improvement and confidence in handling a range of practical tasks in terms of skill and understanding its properties.  The choice of visual element, context and subject is needed to support the learning objective.

· Visual and Tactile Elements/(Understanding)

A systematic process of learning through the elements will support a deeper understanding of how they work and how they are applied to the practical tasks.  The appropriate choice of method, subject and context is needed to support learning through the visual elements.

· Contextual/Historical/(Knowledge)

Using the work of artists, designers and craftworkers as an initial reference point in the process of making art will encourage a deeper knowledge of what they do, and what contribution they make to society as a whole.  Subject, method and visual elements all contribute to such understanding.

Progression can be achieved with appropriate planning of tasks both within and across Key Stages.  Progression is something which is required from a range of practical outcomes where improvement in selection and control of materials can be acknowledged.  It is also recognised through verbal, written and practical responses to historical and contextual aspects of art.  Building upon previous knowledge and experience through planning supports progression.

Progress is recorded through periodic assessment, both formative and summative, of the whole class, but it is important to consider ipsative assessment (where pupils are measured against their own past performances), to provide an accurate individual profile.  Both methods create opportunity for target setting.

Progression is not achieved by giving children more difficult tasks, but by regular engagement with the fundamental principles of the subject.  These include close analysis of a range of stimuli, practice and experimentation with materials, and the development of a technical and critical vocabulary, gradually making more informed decisions about their work and increasing in independence and confidence.

Children in their early years of schooling need to engage within a range of experiences to stimulate their curiosity and imagination.  As they progress through Key Stages one their technical skills and skills of representation of the world around them will increase.  During the years of Key Stage Two, their control of tools and techniques will increase, as will their knowledge and understanding of the visual and tactile elements and the roles and purposes of art, craft and design.  At Key Stage Three their practical and critical skills will improve and their knowledge of a broad range of art forms will increase.  They will become more independent in their learning.  Students opting to study at Key Stage Four will significantly improve in skill, knowledge and understanding and be able to investigate and record topic information individually, from a wide range of sources, presenting their research in a cohesive and meaningful way.  Students opting to study art post-16 will have a variety of possible examinations and specialisms open to them.  May will begin to regard art as a possible career option, and their skill and knowledge will reach a high order.  Most will be highly motivated by the nature of the choices they make.

Key Skills

Communication

Young people need to be visually literate to communicate effectively in society.  Visual images enter everyone’s left through the mass media, they carry information and ideas within popular culture, and they are the vehicle for an exploration by artists, craftworkers and designers of the most complex ideas.  They can learn a great deal by observing, for example, how painters use colour and to what effect, or how graphic designers use letter-forms to convey a particular emphasis or meaning.  Pupils’ understanding of the possibilities of visual language and of the variety of forms of expression available is significantly expanded through the study of the work of artists, craftworkers, architects and designers.  Pupils who are visually literate have more control over their own work and are better able to understand, enjoy and discriminate between the images and objects that appear both in the familiar environments of the home and the neighbourhood, and in less familiar places, such as galleries and museums.

Literacy

Literacy can be integrated into Art in different ways.  Pictures and objects can be discussed or written about in relation to their technique, content, mood, use (where appropriate) and value, as well as researching into the lives and times of different artists, craftworkers and designers from a variety of different periods and cultures.  Pupils own displayed work can be discussed in relation to such contexts.  Written evaluations of process and outcome in creating a work is an important aspect of learning through art, and should be integrated into lesson planning.

Numeracy

Judgments about balance, harmony, scale, ratio and proportion are, in the main, formed intuitively.  Some artists use mathematics as their theme while others apply certain laws of ratio and proportion such as the Golden Section.  In graphics and product design, the ratio of image to text, from and scale, is crucial to success in the market place.  Almost without exception, artists and designers make ‘mathematical orientation’ an integral component of making and visualising.

I.C.T.

All aspect of art have their own technologies.  One of our responsibilities is to develop the capacity to select enabling technologies appropriate to tasks in hand.  Graphics, fashion and textiles, ceramics, sculpture and photography, all have their own technological framework.  The artist and designer as inventor, improviser and opportunist, is inclined by nature to seek new uses, explanations and solutions to improve and bend technologies.  In so doing, he/she creates an impetus for their development.  Equally the use of ICT should be explored when space and resources allow for such use.  New developments which encourage research into art history should be utilised whenever possible through C Rom and the internet, as well as for developing creative outcomes through exploring visual elements such as composition, pattern, line, rhythm and movements.  At times it may be possible to explore texture and (in a limited way), colour.

Problem Solving

In problem solving a need is identified, ideas are researched, considered and artefacts produced and evaluated.  These stages may not necessarily occur in a linear way, but within such procedures, various skills are being developed, for example, working co-operatively and developing personal skills such as flexibility, perseverance, invention and creativity.  Problem solving can be explored through 2 and 3 dimensional materials, through investigating, outlining and realising solutions.  It is an area which brings art in close proximity to Design Technology, Environmental Study and Architecture.

Thinking Skills

Information Processing Skills

Drawing is an activity central to all work in art, craft and design.  The ability to draw competently and for a variety of purposes increases pupils’ confidence to investigate a range of art activities throughout their schooling.  In Key Stage 1, pupils usually begin by drawing schematically to tell stories about what they have seen, imagined or remembered.  At this stage they should be drawing descriptively from familiar objects, together with their making of story-telling drawings.  They can learn about the appearance and structure of a wide range of natural and made objects through looking and describing what they can see in words and drawings.  Their powers of description can be aided by making comparisons between familiar and similar forms.  In Key Stages 1 and 2, the investigation of the real world through drawing adds to pupils’ ability to work effectively in a number of subjects.  It also enables pupils to build up a collection of drawings and visual memories to support their work in art.  In all Key Stages but especially in Key Stages 3 and 4 and post-16, drawing promotes a stylistic development and a deeper understanding of how topics and materials can be explored.

Reasoning Skills

Pupils and students have a variety of choices to make as their work progresses.  Choices of material, scale, shape, form, colour etc. will be made either for or by them, to enhance skill, knowledge and understanding of any task.  Selecting one thing and discarding another is a way in which we can express our personal preferences and tasks.  In art, as with any other area of endeavour, we will make errors of judgment, technically or aesthetically, when review will question our reasoning.

Enquiry Skills 

All pupils and students have to learn the skills of enquiry and investigation.  In art they will generally be concerned with materials and images, and developing a knowledge of a particular artist or art form.

Workbooks are often used to contain the enquiry and illustrate the process of developing concepts from an initial stimulus. For young children the use of a sketch book will show progression in a variety of skills, for example in drawing, collecting information and experimenting with techniques like colour mixing. Later on this process becomes more refined. It is important, especially in external examinations, to present such information in a cohesive manner, combining images and notes to show the process of development.

Creative Thinking Skills (Imagination) 

Imagination is seen as a capacity to explore and experiment with memory, make new combinations or mental images, and envisage an end product which may then be realised. Perception of the world cannot be separated from an interpretation of it, and that interpretation is affected by past experiences. Pupils are free to use their imagination to combine ideas rationally or irrationally, constructing from the remembered and perceived elements at their disposal. Imaginative work also encompasses works based upon remembered experiences and dreams, and imaging situations outside of their experience, such as scenes and events from the world of fantasy (stories, poems and music).  In addition, the imagination may see quite ordinary objects or events as significant in a new way.  It is this creative dimension which distinguishes imagination from memory.

Most art activities in schools involve the imagination to some extent; for example, making a drawing from direct observation involves the use of imagination in the ways in which the medium may be used most effectively.  Certainly experimentation with materials and processes requires imagination to the point of selecting some ideas and rejecting others. Encouraging pupils' imaginative responses requires adequate visual resources. Without good resources, many pupils tend to use stereotypical symbols which communicate only at a superficial level. When pupils are allowed to rely too heavily on the use of ready-made imagery, such as copying from illustrations, they lose confidence in developing their own powers of imagination and creativity. 

It is of equal importance that creative responses to the visual elements is considered leading to non-representational work where movement, pattern, harmony, shape, 

Colour and texture lead to exciting visual developments.  Contemporary contexts for such an approach can be seen in the works of Wassily Kandinsky, Briget Riley, Gillian Ayres and Jackson Pollock, as well as crafts from other cultures where such issues are used in relation to architecture and body adornment.

Evaluation Skills
Pupils and students should have regular opportunity to consider and analyse their own work and that of others.  They should be encouraged to analyse works in a positive way, considering colour, mood, space, scale and content, extending their specialist knowledge and language, and expressing opinions.

Pupils and students should be encouraged to evaluate their own work in relation to the learning objectives for the units of study in a regular and formal way.  All pupils from Key Stage 1 onwards should engage in such tasks, providing they are manageable.  Interactive display and discussion based upon a unit of work gives pupils the opportunity to use the vocabulary of art, and to develop the skills of speaking and listening.

Personal and Social Development

Spiritual, Moral, Social and Cultural

All aspects of art, craft and design create opportunity for such issues to be addressed.  They should be integrated into the Programme of Study in some form or other.

Spiritual

Some of the Spiritual content overlaps with Cultural and Moral issues, but each one provides opportunity to research and discuss why such things exist and operate, how they developed through time, and how they were used by the various societies in which they operated.  Through investigating, developing ideas and making art, pupils are able to address the internal world of imagination and creativity.

· Italian Renaissance (Ecclesiastical Patronage)

· Oriental and Asian Arts (Reflecting Beliefs)

· Non-figurative Arts of Islam

· African and North American Indian Arts (Celebration and Myth)

· War Artists

Moral/Social

Pupils and students need the opportunity to understand how we operate in a democratic society where the views of everyone are considered.

It is especially important that gender issues are addressed through the subject.  The role of women as artists, craftworkers and designers, especially in the latter part of the 20th century, is of vital importance in spite of the resource difficulties.  Of equal importance is the need to develop boys' achievement at every level, and how we motivate them.  Finally, we have to ensure that an understanding of cultural differences is possible through the study of the arts from a variety of non-Western sources.

· Showing respect for the views of others

· Developing good relationships with each other and with teachers

· Showing respect for materials and resources

· Sharing ideas and experiences, working collaboratively

· Sharing materials and resources, working collaboratively

· Understanding issues of gender and race

Cultural

Developing a knowledge and understanding of our own subject is important.  Art is not only a classroom or studio practical activity, but has played an important role in historical and contemporary society throughout the entire world.  Opportunities to engage in understanding such influences and contributions should be a part of learning within each Key Stage, and could include

· Understanding the contributions of artists, craftworkers and designers to society

· Visits to art galleries and craft workshops

· Historical and contemporary design issues

· Artist residencies

· Access to books, posters, videos, CD roms, Internet

Personal, Social and Health Education

Issue-led work and expressions of youth culture are often introduced by pupils into their art.  The power of non-verbal imagery in making social comment is well recognised.  Additionally, pupils are given further opportunities to develop a necessary sense of history and of context.

In art lessons pupils are often required to analyse the imagery of others and to debate issues critically.  Such practices stimulate a respect for the works of others and helps develop a respect for contrary positions.

Art has a strong tradition of enabling people to come to terms with their own thoughts and feelings.  It can be used as a powerful therapeutic tool which not only helps people communicate their ideas and feelings to others, but enables them to clarify issues which concern them.  A further important function of art is its capacity to permit people to explore the worlds of fantasy and imagination.

Financial Capability

The good management and organisation of all resources for the study and practice of art is an essential ingredient for success in any school or department.

Materials for practical activities should be of good quality wherever possible and sufficient in quantity.  Stuff which no longer supports this (worn brushes, blunt scissors, etc.), should be disposed of and replaced.

Resources which support knowledge and understanding should be appropriate in scale, range and quality to enable pupils to successfully engage in that aspect of their learning.

Work Related Learning

All pupils and students should be aware of the contributions that artists, craftworkers and designers make to society as a whole.  All practical activities should be underpinned with contextual knowledge to ensure this.

Three dimensional design work for ceramic and packaging, environmental structures, two dimensional pattern work for textiles, ceramics and wallpaper, book illustration and other forms of graphic presentation (including photography), all have a part to play in understanding the world of work, where painting, collage, drawing, printing, ICT and textile experiences form the basis of understanding such contexts.  *see appendix 3.

Links With Other Subjects

Environmental Education

The environment has always been a rich source of inspiration for artists.  The observations of the stone-age artist led to depiction of the animal life on which the group depended.  There is a powerful thread running through art which draws on the landscape and the life within it.  The opportunity for pupils to closely observe landscape and natural and manufactured forms within it, under the direction of an informed teacher, can lead to an understanding and valuing of those things and a growth of concern for the quality of the environment.  The local environment, urban or rural, should be used extensively in art education.  Programmes of Study which incorporate its use should be valued and pupils should be taught to view their surroundings with an educated eye.

History/RE/Geography

i)

A sense of time and place is often reflected in art forms from a range of historical periods.  Furniture, costume, architecture and food from different times and places are utilised by the artists of those periods.





ii)

Religious beliefs from a variety of cultures are expressed in works which enrich the process of understanding society, seen often in stained glass, mosaic, tapestry, printing and sculpture, and differ in form, material and image in each culture.





iii)

Artists and designers respond to local materials and climatic changes as well as reflecting the particular features of the places in which they work.  Antoni Gaudi used local ceramics to protect and decorate buildings designed to reflect their Mediterranean location, whilst Eastern Italian landscape features can be seen in the religious works of Piero della Francesca and Leonardo da Vinci.  Michelangelo sculpted in local marble etc.  Andy Goldsworthy, the Boyle Family and Richard Long use the natural materials found in the locations where they work, etc.





iv)

Music/Drama/Dance (Performing Arts)







Artists and designers have been concerned over many years to work with other creative artists, which usually manifests itself in the production of costumes and sets for performance.  Artists such as Picasso, Chagall and Hockney have made significant contributions to the Performing Arts, as well as professional designers in those disciplines.  Other contemporary artists have used 'performance' as their own creative form, utilizing sound, costume and movement.

Enrichment and Enhancement

Critical and Historical Studies

Whilst art and design is generally regarded as a practical subject there is a requirement to provide opportunity for the development of pupils' critical abilities and their capacity to make informed judgments about works of art, craft, design and architecture.  Whilst such critical abilities can arise from practical work, it is generally recognised that a more specifically focused programme of activities is also necessary.  There is a requirement to give pupils the opportunity to talk about works of art along with their own work and to incorporate this knowledge into their practical work.

The resource implication is considerable for all schools.  Reproductions in posters, books, slides, ICT, the Internet and videos are an inevitable substitute for the original, but if at all possible, try to give pupils some first-hand experience of original works, either through a gallery visit, an artist residency or by bringing in artefacts you may have access to, perhaps your own work.

'Artists in Education' offers a unique experience to pupils, but care must be taken in the timing, planning, organising and costing of such projects.  It should be remembered that artists are not teachers, and they need to be briefed carefully about the work, co-ordinated by the teacher, if the maximum benefit is to be gained from the residency.  It may be possible to persuade local artists to come into the school on a less formal basis, but care must be taken as to their suitability.

Visits to the local art gallery are an important part of any critical study activities, but it is recognised that in a rural county, the local art gallery may be many miles away.  Art galleries often have Education Officers who are willing to talk to children about works on show, though some may well do this in an overly academic way.  An advance visit by the teacher is recommended if the maximum benefit is to be gained by pupils.  Worksheets are available for pupils in some galleries.

The Visual and Tactile Elements

The Visual and Tactile Elements of line, tone, shape, colour, texture, form, pattern and composition are central to most art, craft and design activities, providing a focus for selecting subject stimulus, materials and contextual references.

Making a work of art involves the use of different aspects of visual language and certain materials have particular qualities in relation to this development of the visual language.  Drawing is likely to involve the use of line and tone, painting, the use of colour in all its aspects, printmaking and rubbing involves the exploration of surfaces and therefore texture;  collage may involve the development of an awareness of pattern, etc.  A piece of bark may encourage an understanding of texture, the collection of, say, blue objects may extend the language of colour etc.  Teachers should plan for the development of the visual vocabulary with care.  They will be an important feature in the planning of Programmes of Study, and will often be the learning objectives within the units of work, and offer support for the development of language.

Drawing

At times there is a limited approach to drawing which associates it mainly with accurate representation.  It should be emphasised that drawing supports a range of purposes which may be highly personal, giving the artist a means of communicating perceptions, ideas or a state of mind.  It may serve a preparatory purpose, as in the preliminary work for a piece of sculpture.  It may be explanatory, describing processes or ideas, for example showing how a design idea may be realised. It may constitute a finished work in its own right.  A drawing may be made from direct observation, memory or imagination, or may be created simply from the physical activity of drawing itself.  There are a number of approaches to drawing, including objective and expressive drawing, and drawing using analysis and synthesis.  Drawing can incorporate one or a number of conventional styles including abstract, figurative, decorative, diagrammatic or symbolic.  In addition there is the unique style of the individual artist.  Drawing is one of the most direct, intimate and accessible means of expression available to artists.  It is usually the first practical stage of giving form to perceptions, feelings and ideas prior to communicating them to others.

How Should Art be Effectively Assessed?

General Principles

Assessment should not be seen as something bolted on to the process of learning.  It should be integrated within the activities of teaching and learning, and spring from shared objectives which explore the pupil's capacity to express thoughts and feelings through and about art. 

Evaluation of pupils' and students' work must not be based upon arbitrary external criteria.  It must be seen as an integral part of the learning activity.  There is no finite body of knowledge to be transmitted, no single set of skills to be developed.  The sum of our knowledge in art is not only what we know, but what we feel, not merely what we make, but how we respond to sensory information and to the world of the imagination.

It is essential that criteria for assessment are developed from the work and do not predetermine the nature of the work.  They must be shared by teacher and pupils. This implies discussion in which the pupil plays an active role.  It is essential to encourage pupils to take increased responsibility in the evaluation of their work.

A range of practices should be employed:-

· Formative – diagnostic and explanatory – the means by which pupils and/or teachers monitor the ongoing work.  Assessment for Learning.

· Ipsative – the measurement of a pupil's present performance against his/her past achievement.

· Summative – a measurement of a pupil's achievement at the end of a unit of study/work by teacher and/or pupil.  Assessment of Learning.

Many aspects of work in art will not lend themselves to easy assessment.  Emphasis on the objectively measurable may lead to too great an importance of those things which can most easily be measured – e.g. "can use a ruler, knife and scissors", at the expense of the more difficult to specify attributes like creativity of aesthetic awareness.  The teacher's assessment of a pupil's work must include consideration of the pupil's ability to evaluate the process and outcome of their work.

· The methods and processes, visual elements and contexts should be linked to systems of assessment, records of attainment/profiling and reporting.

· Assessment should be used to monitor and measure pupil performance against clear learning objectives and targets.

· A coherent and consistent recording policy should exist.

· Assessment activity should be professionally managed and made available to all interested parties.

· Pupils should have a participatory role in evaluation and in target setting.

· Assessment should be used positively to plan class or individual programmes of work.

· The effectiveness of the programmes of study and the methods of teaching and learning should be fully monitored, to consider suitability, response, timing, emphasis and change.    

Strategies for Assessment

It will be supportive to both the pupil and the teacher if:-

· Regular evaluation/assessment, using a range of strategies, is a planned part of any activity.

· Pupils take some responsibility for the evaluation process.

· Neutral/open-ended projects are set to elicit quality responses.  The tasks must be in a mode that pupils understand;  they should prompt, support and encourage.

Teachers should:-

· Have a clear idea of what they are looking for (teaching and learning objectives).

· Decide on only one or two aspects of a task to be assessed.

· Decide on what constitutes good evidence.

In conclusion, manageability is a major consideration, with validity through consensus agreement on the content, structure and timing being important.  Portfolios and sketch books should be used constructively.  They should be available to provide evidence of the learning which has occurred, and to promote further development.

Evidence - this is accumulated through:-

· Teacher observation of work progression

· Pupil/Teacher discussion

· Preparatory work (Note/Sketch book)

· Final image/artefact – the quality of the work

· Evaluation strategies

Areas of Assessment (Criteria)
· Recording
Observation, imagination, memory




· Resourcing
Gathering, implementing




· Control/Skill
Materials, methods, techniques




· Visual Literacy
Application and understanding of visual and Tactile Elements




· Knowledge and Understanding
Different periods and cultures and application to own work




· Review/Evaluation
Analytical abilities, if/when appropriate

Celebration of Achievement – Display

Every opportunity should be taken to celebrate the achievement of all pupils and students.  Not only should their work (and at times the contextual references) be displayed in classroom and studios, but also in open aspects of the school – corridors, hall and foyer.

Care should be taken with presenting their work.  It should never have ragged edges, it should not be overlapped or partially obliterated by other works or information, nor should it be arbitrarily cut around or 'halved', unless the maker has designed it in that way.

It will not always be necessary to mount the work on paper or card, but placement and space around each work are essential ingredients of good display.  Balance and symmetry are good watchwords, and tone, rather than colour, is a good guide for presenting most displays.  For 3D work, arrangements on a variety of heights with suitable supports will benefit appreciation of the works.

Projects or individual works should have a title, name and age, and should give an indication of the learning objective behind the work, and if possible any contextual reference.  Interactive displays should be promoted and encouraged, with an invitation to look, consider and respond.  If displays are to be effective, they should not be up longer than a term.

Accreditation

External accreditation is available mainly from the end of Key Stage 4, where GCSE is the main form of examining achievement in art, but GNVQ Foundation Level and Certificates of Achievement (for disapplied students) are also available. This can be done through either an endorsed study of a particular specialist area, or an unendorsed mode where a range of practical outcomes are measured.  Students at post-16 can follow an advanced Subsidiary Course for one year and an Advanced Level Course for a further year in similar options to the GCSE.  The other option at post-16 is to follow the GNVQ Intermediate Course, or the Advanced Course, both of which have a strong vocational bias to the nature of the study units.

The Management of Art Education

It is vital to present a positive, helpful and co-operative approach while working with colleagues outside the subject, maintaining at all times a position which ensures that the standards are not jeopardised.  Try to recognise the place of Art in the whole curriculum.

At Key Stage 1 and 2, the subject co-ordinator should be informed of all matters relating to art education, and positively assist colleagues to come to terms with the complexity of choices available in teaching art.  Help and encouragement in planning, resourcing, evaluating/assessing and the retaining of evidence are all essential tools for the development of art education at this level.

At Key Stages 3 and 4 and post-16, the Head of Department should take an active role in drawing the best from the teachers in the department.  They should be consistent, fair and supportive and must be prepared to take responsibility and to delegate responsibility when appropriate.

Effective teams are built upon respect and confidence.  The Head of Department or Co-ordinator should look for the positive elements of a teacher's performance and build upon these before addressing those areas of weakness that we all have.  Monitoring work is essential at every level, and should be a planned and integrated feature of each academic year.  All staff have an important part to play in analysing the quality of the Programmes of Study including homework.  Homework should support and develop learning related to the Programmes of Study.  It is important to foster a spirit of co-operation, of pulling together and of moving in the same direction.  To this end, opportunities for observation of one another's classes and project evaluation can be helpful.

Clear channels of communication are vital.  Make sure that there is a free interchange of information within the school or department.  Where possible ensure that meetings take place on an informed basis along with formal discussions of all matters relating to the subject.  Give teachers ample opportunity to comment on decisions which affect their working practices.

In order to support curriculum change and to ensure continuing professional development, it is important to plan a coherent approach to staff development which involves conscious planning with a clear developmental aim in mind.

There are three sources of time for staff development:  personal time provided by teachers themselves, visiting exhibitions etc;  external time mainly provided by or through LEAs with a variety of INSET opportunities;  internal time created by schools through training days.  These three sources are interdependent and should support each other.

The Role of the Subject Leader

· To ensure that high standards of work are achieved and maintained throughout the school and over time.

· To be aware of changes and developments in the subject, locally and nationally.

· To develop a whole school policy for the subject which acknowledges National Curriculum requirements and other related issues and dimensions.

· To take a lead in developing programmes of study throughout the school, ensuring that learning and assessment objectives are clear, and that skills, knowledge and understanding are appropriately addressed.

· To ensure that provision is made for evaluating pupils' and students' work and for monitoring the programmes of study.

· To assist colleagues by helping to increase and develop personal skills and knowledge, attending and presenting appropriate INSET, being available for advice and guidance when needed, and to manage and develop a range of resources including a portfolio of work samples and visual reference materials.

· To ensure that a range of appropriate resources for practical work and research are available for teachers and learners.

· To celebrate the achievements of pupils and students at all levels, age and ability through good quality display work.

· To ensure that a safe and controlled learning environment is operational for all staff pupils and students.

· To be a positive role model without bias, to be teachable, accountable and to edify others positively.

Planning Programmes of Study

The National Curriculum suggests that the Attainment Target is delivered through units of study, which should have clear learning objectives through the introduction of a range of methods and materials, visual and tactile elements, a range of contextual references, and a stimulus appropriate to the age and ability of the learners.

To this end, QCA have provided a scheme of work through a range of suggested areas of study, each designed to last a term.  This may not be a realistic proposition for many teachers and children, but the planning principle remains regardless of the number of units being taught.

It is important to see the Programme of Study holistically, within and across Key Stages.

Most units of study will be either MATERIAL based (extending practical skills), LANGUAGE based (exploring an understanding of the visual and tactile elements) or CONTEXT based (developing a knowledge of and about art, craft and design).  Occasionally the work will be topic based, where a subject will be explored for its own sake, e.g. The Portrait.  However all units of study will consider each of these issues within the overall structures as a matter of course.  All units of study should clearly indicate the LEARNING and ASSESSMENT objective/s.

Planning the Units of Study at Key Stage 1, 2 and 3

Ensure that there is a good range of interesting starting points to stimulate the pupils.  The possibilities can be exhaustive, but basically come from:-

· LIVING THINGS (people, animals, birds, fish, insects)

· STILL LIFE (natural and made forms, including interior)

· THE ENVIRONMENT (building, transport, trees, parks)

· ABSTRACT (non-representational aspects of art such as pattern and movement)

Ensure that there is opportunity for working:-

· INDIVIDUALLY

· IN GROUPS

· IN 2 & 3 DIMENSIONS

· ON DIFFERENT SCALES

· FROM ASPECTS OF ART, CRAFT AND DESIGN

Ensure that the visual and tactile elements are addressed as appropriate:-

LINE: COLOUR: TONE: TEXTURE: PATTERN: SHAPE: FORM: SPACE: COMPOSITION

Ensure that a range of materials/techniques/processes are introduced:-

PAINTING: DRAWING: COLLAGE: PRINTING: SCULPTURE: TEXTILES: ICT

Ensure that a range of contextual references are introduced which cover:-

· ARTISTS, CRAFTWORKERS, DESIGNERS

· MALE AND FEMALE MAKERS

· DIFFERENT HISTORICAL PERIODS

· NON-WESTERN CULTURES

Ensure that at Key Stages 2 and 3, sketchbooks are used in class and at home for research and investigation, and for developing skills and concepts.  They may also be used for project evaluations.  Many teachers are finding it valuable to use sketchbooks at K.S.1.

The following points are essential to producing a broad and balanced curriculum:-

1.
Observation, memory and imagination
· Use direct observation to make paintings and drawings etc.

· Use imagination to illustrate, say, poems and stories.

· Reflect on experiences of visits and events, etc., and explore ideas for a variety of purposes.

· Understand the stimulus – from direct observation it is likely to be from the NATURAL or MADE ENVIRONMENT

e.g.
Faces • figures • animals • insects • fish • birds


Fruit • vegetables • trees • plants • flowers • seeds


Shells • skulls • roots • stones


Hats • shoes • clothing


Toys • bicycles • mechanical parts


Pylons • bridges • buildings • boats


Sweets • food • containers


Thematic groups • music, gardening, sport etc.

Artefacts from other cultures, Indian, Aboriginal, African, Islamic, 
Mexican, 

Greek, Egyptian, where the roles and purposes of such artefacts should be understood.

Other sources of stimulation can directly refer to the work of artists, craftworkers and designers found in books, posters, gallery, visits, Internet, CD roms, workshops, residencies and original pieces.

2.
A range of activities to encourage skill development and experimentation
· Different types of painting and drawing materials

· Range of collage/fabric appliqué techniques

· Modelling and constructing techniques in clay, card, wire, wood and papier-maché

· Printing techniques in relief (lino and collagraph), etched (pressprint), screen, and transfer (leaves, tyres, hands, shoes, etc.)

· Textile work with dyes (batik and tie-dye), inks (print), and structures (weaving and embroidery)

· ICT as creative tool, employing whatever software may be available

3.
Critical Evaluation
· Talk about own work and achievements

· Express views on other works

· Listen to the opinions of others

· Consider works of art, craft and design and use appropriate language when describing the piece (content, method, mood, scale, period, etc.)

· Plan future work, building upon past experiences

· Evaluate the work (Key Stage 3)

(Evaluation sheets should require written responses to appropriate questions.  It is worth designing one which can work with each Key Stage, rather than for a particular year group or single unit of study).

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              KEY STAGE PLANNING MATRIX – Example

This should indicate the medium term plan for the subject.  The QCA Schemes of Work exemplars will easily fit into this model, but the teacher's own ideas should fit into it too.  It is important that all boxes are filled in with the relevant information as appropriate.

SUBJECT/

TOPIC/

THEME
MATERIAL

METHOD

TECHNIQUE
VISUAL AND

TACTILE

ELEMENTS
CONTEXTUAL/

HISTORICAL

REFERENCE
ASSESSMENT

AND/OR

LEARNING

OBJECTIVE
LINKS

(Literacy is possible in all)


Skill-based
Understanding
Knowledge




Assessment and Learning Objectives are here





Flowers
Painting
Colour
O'Keeffe
Colour mixing
Science



Portrait
Drawing
Line
Hockney
Use of Line




Natural Forms
Fabric Dyes
Pattern
Islamic or Indian
Knowledge
RE / ICT



Masks
Modelling

(papier-maché)
Form
Malaysian
Control of

Materials
RE



Pattern
Printing
Texture
Modern Fabrics
Understanding


ICT / DT

Toys
Painting
Shape
Dutch Genre Still-life
Observation




Figures
Collage
Tone
Greek Plates and Vases
Cutting Skill




Abstract
ICT
Composition
Kandinsky
ICT application
ICT




Each unit of study shown above can have an earlier lesson, or a lesson which develops as a consequence of that lesson, e.g. in the first one, "Flowers", the pupils could do an initial observational drawing, followed by the painting as stated, and finally a 3D work with wire and paper, so that the method, visual element, context and learning objective will shift as the unit of study progresses.

The selection of content in these examples are simply to indicate the range of possible starting points, the range of methods by which it is possible to execute them, appropriate visual elements, and contexts from a range of periods, genders and cultures.  It also indicates the learning and assessment objectives.  The layout indicates clearly what is to be taught and, of course, with reference to the checklist, what is missing!

The matrix indicates:-

i)

a variety of starting points to stimulate interest and thought

ii)

a variety of techniques and application to broaden skills

iii)

a variety of visual and tactile elements to encourage understanding and their application

iv)

a variety of contexts to develop knowledge and application

v)

a variety of assessment and learning objective specific to the challenges.  (Not all learning objectives will need to be formally assessed – new techniques and experimental approaches to work will be important learning objectives, but do not lend themselves to assessment.  Some lessons will have changing learning objectives as the unit of study progresses, and a summative assessment can be more appropriate)

In order to build positively upon previous learning experiences it is important that materials, elements and contexts are revisited periodically.  Confidence is developed through revisiting skills, contexts and elements periodically.

Conclusion

We are in a period of considerable flux in education.  The combined changes of the last decade would appear to have exceeded in number and influence the aggregated changes of the previous century.  Amid such a welter of initiatives and innovation, it is sometimes difficult to adhere to basic good practices and it is possible that fundamental principles may become obscured.

The National Curriculum encourages a close scrutiny of what we offer our pupils.  In an era when flexibility, enterprise and original thought are highly prized, art, craft and design has an important role to play.  The activities we offer might be enjoyable, but are never just fun or recreation.  It is often of considerable vocational relevance, but most importantly, it has a direct bearing upon the quality of life itself.

APPENDIX 1

A Critical Vocabulary

Here are some examples of words which could be useful in helping pupils to talk about art:-

COLOUR

blend

bright

clash

cold

deep

dull

glowing

harmonious

intense

luminous

mixed

opaque

pale

pastel

primary

pure

saturated

secondary

soft

tint

translucent

transparent

vibrant

warm

LINE

angular

broken

confident

faint

flowing

fluent

free

hesitant

scribble

strong

sweeping

tight

wiggly

woolly

LIGHT

artificial

dark

ethereal

evening

fierce
gentle

harsh

haze

highlight

intense

light

midday

natural

night

shading

shadow

soft

source

tone

TEXTURE

coarse

fine

flat

glaze

hatching

impasto

ragged

matt

rough

scumble

shiny

smooth

soft

splatter

stipple

thick

thin

COMPOSITION

background

complex

confused

design

distant

eyeline

focus

foreground

geometric

middle ground

plane

proportion

scale
shape

space

symmetry

KIND OF ART

abstract

abstraction

derivative

distorted

emotional

exaggerated

exterior

fake

fantasy

figurative

graphic

illustration

impressionistic

interior

landscape

noble

non-

representational

pastiche

pattern

portrait

religious

representational

seascape

sentimental

still life

surrealist

symbolic

WHAT IS IT?

aquatint

assemblage

bas-relief

caricature

cartoon

carving

ceramic

collage

collagraph

design

diptych

drawing

easel painting


etching

fresco

gouache

icon

lithography

lino-print

miniature

model

mural

oil

painting

photography

print

relief

screen print

sculpture

sketch

stencil

tempera

triptych

FEELING

alive

atmospheric

delicate

depressing

dignified

disturbing

exciting

expressive

fresh

happy 

humorous

imposing

joyful

nostalgic

reflective

sad



APPENDIX 2

Through working with professional artists, pupils can:-

· gain an insight into the professional art world

· learn about the process of making

· transfer some of the artist's approaches and methods to their own work

· develop their existing skills and learn new techniques

· benefit from positive role models

· experiment, take risks and become more confident in expressing themselves

· experience a different approach to learning

Through working with professional artists, schools can:-

· enrich the art curriculum

· contribute to teachers' professional development

· help teachers to introduce a new area or course of study

· use art as a medium for learning about other subjects

· focus on sensitive personal and social issues

· develop closer relationships between pupils and staff

· make links with other schools

· involve parents and the wider community

· promote a positive image of the school

Through working in schools, artists can:-

· reach a wider audience

· derive a sense of achievement from helping young people confront difficult issues

· break down the isolation of working on their own

· discuss work in progress and observe audience reactions to their work

· experience the pleasure of helping staff and pupils to develop their artistic skills and interests

· help to develop the next generation of artists and audiences
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APPENDIX 3

CAREERS IN ART AND DESIGN

Most college and university prospectus' give information on what their courses could lead to, and there are some books which have, in the past, addressed this issue.

With lots of pressure on the time given to Art & Design, at every Key Stage, from Literacy, Numeracy, ICT and DT, it may be appropriate to indicate to pupils what is needed to be successful in the subject and where it might lead.  It is of equal importance that parents are well informed of the career potential and opportunities that art, craft and design affords.

A simple guide is offered below which may encourage you to develop such a scheme.

Key Stages 1, 2 & 3 – Pupils should show a lively interest in, and perhaps some abilities in, one or other of the following:-

1.
Observational Skills, both 2 and 3D.  The ability to transcribe what is seen.

2.
Practical skills with a wide range of materials, realising a variety of outcomes, not just a narrow ability, say for instance, in drawing.

3.
Research Skills, being able to find and respond to a variety of challenges which concern artists, designers and craftworkers.

4.
Expressive Skills, responding positively to a range of starting points and finding a highly personal way of presenting your feelings.

5.
Imaginative Skills, being able to consider different solutions when working with a range of materials and concepts.  Making connections with past experiences and with the works of other artists.

6.
Contextual Skills, having an awareness or understanding of the contribution which artists, designers and craftworkers make, and have made, to their society.

7.
Study Skills, being prepared to work hard, using sketchbooks and other means (including electronic) to develop ideas.

Key Stage 4 – with advice from the Art Teacher during Y9, choices can be made for Y10 and Y11 – GCSE.  This examination can be taken in a variety of options, in art, craft and design, where a variety of challenges are introduced during the course.

This 2 year course should result in being awarded A*, A, B or C grades to enable further study to be a realistic option.

Key Stage 5 – in Y12 and 13 a variety of options may exist, some in schools, others in regional colleges.

In Y12, 'AS' is taken as a 1 year course in either Art History or as one of the practical options.

In Y13, 'A' is taken as a 1 year course after the successful completion of 'AS'.  This also can be studied as an Art History or a practical option, and will include a "personal study", (a research response to any suitable area of interest within the board spectrum of art, craft or design).

Alternatively in Y12 and 13, GNVQ may be studied.

In some schools an Intermediate GNVQ can be studied for one year, and can be used as entry to an 'A' course, or to an Advanced GNVQ, usually of 2 years duration.  The Advanced GNVQ is an equivalent to 2 passes at 'A' level.

After School – Colleges/Universities

The normal route after successful completion of 'A' or GNVQ courses is on to a Foundation Course in a regional college.  (In Staffordshire we have such courses at Newcastle, Stafford, Lichfield and Burton).

Entry will depend upon an interview and a portfolio of work – presented before the 'A' results are known.  This is a diagnostic course, teasing out and developing skills and potential, perhaps in new areas of activity.

It is possible to gain direct entry on to a Bachelor of Arts (BA) degree course after 'A' but it is usual to apply for these 3 year courses during the Foundation course.  Again, this is based on interview, quality of portfolio and previous academic qualification in GCSE and at 'A' level.

BA courses with particular specialisms are available in different parts of the country, so most students have to be prepared to leave home.

BA courses are broadly divided into Fine Arts and Applied Arts.  The Applied Arts courses have developed sophisticated links with the industries who employ specialist graduates.

A range of post-graduate courses in the chosen specialism are available to students with good BA passes;  the Master of Arts degree (MA) can be taken in most Universities.  The other option is the Post Grad. Certificate in Education (PGCE) which is what most Art Teachers hold.  Post Grad. courses are either one or two years.


              




























Areas of Employment

Fine Art – Painting – Sculpture – Printmaking

Applied Art – Design disciplines – Ceramics, Photography, Product, Graphics etc.

Employment opportunities therefore can be found in the following industries:-

Ceramic Design (Industrial/Studio)

Fashion

Fabric/Textile Design

Surface Pattern

Product Design

Furniture Design

Interior Design

Costume/Theatre Design

Jewellery

Illustration

Photography/Film/Video

Animation

Computer Programmer etc.
employment can also be found in:-

Art Teaching

Art Therapy

Art Historian/Critic

Museum/Gallery curating etc.

Conservation of art

or as a self-employed creative person:-

Printmaker

Sculptor

Painter

Potter

Weaver and other free-lance

opportunities

GNVQ Foundation





GCSE





GNVQ


Advanced





GNVQ Int





AS





A





Foundation Studies





BA (Hons)





Post Grad.





Employment
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